ever, supervision is not mandated for postdegree school counseling professionals by state or school district standards or by professional counseling associations (i.e., ASCA, the American Counseling Association, and the Association for Counselor Education and Supervision; Dollarhide & Miller, 2006) .
It is not surprising that school counselors receive less supervision than other counseling professionals (Page, Pietrzak, & Sutton, 2001) . School counselors are often supervised by principals who are unaware of school counselors' appropriate and inappropriate duties according to the ASCA National Model (Fye, Guillot Miller, & Rainey, 2018) . Pyne (2011) found that school counselors who received increased administrative support reported increased job satisfaction. Given the complexities of school counselors' duties and their impact on burnout, and the realities of supervision, it is important to understand the relationships between these variables. Accordingly, we examined the relationships between ASCA National Model implementation, supervision satisfaction, and burnout among school counselors. The findings from this study are intended to expand the existing literature on school counselor burnout and its correlates.
Burnout
Burnout is a prolonged response to chronic stressors on the job, which leads to significant negative outcomes, including an impact on one's job performance and health (Maslach, Schaufeli, & Leiter, 2001) . Burnout encompasses intrapersonal characteristics (i.e., emotional exhaustion, depersonalization, and decreasing personal accomplishment) and occupational characteristics (i.e., work environment, lack of control, insufficient reward, work overload, conflicting values, and lack of fairness and community; Lee et al., 2007; Maslach et al., 2001) . Helping professionals, including school counselors, experience burnout. For example, in a sample of 249 school counselors, Wachter, Clemens, and Lewis (2008) reported that 19.2% (n = 53) of their participants met the criteria for burnout and 40.4% (n = 99) were in danger of experiencing burnout.
Across several studies, school counselors reported higher levels of emotional exhaustion and burnout when compared with other mental health professionals (Gnilka, Karpinski, & Smith, 2015; Wilkerson, 2009) . A common theme of burnout for school counselors includes noncounseling duties and role conflict with job duties Culbreth, Scarborough, Banks-Johnson, & Solomon, 2005; Wilkerson, 2009 ). The ASCA (2012) National Model provides support on this issue by offering a framework for practice and educating stakeholders on school counselors' roles and duties.
The ASCA National Model
The ASCA (2012) National Model is a framework of school counselor practices. Within this framework, school counselors meet the academic, career, and social-emotional needs of all students through the delivery of a comprehensive school counseling program (CSCP). Overall, the ASCA (2012) National Model is "comprehensive in scope, results-oriented in design, and developmental in nature" (p. xi). It aligns the practices of school counselors to support the educational standards of schools' academic missions. The ASCA (2012) National Model comprises four themes (leadership, advocacy, collaboration, and systemic change) and four components (foundation, management, delivery, and accountability), as well as school counselor competencies. On the basis of the ASCA national standards for school counseling programs (Campbell & Dahir, 1997) , appropriate and inappropriate activities are outlined. Examples of appropriate activities include engaging in individual student academic program planning, providing counseling to students with discipline problems, and collaborating with teachers to present school counseling core curriculum lessons. Examples of inappropriate activities include coordinating paperwork and data entry of all new students, performing disciplinary actions, teaching classes when teachers are absent, and serving as a data entry clerk. For a full listing of appropriate and inappropriate activities, review the ASCA (2012) National Model (p. 45).
Principals are often unaware of the ASCA (2012) National Model as a framework for school counselor practices and assign them a significant amount of noncounseling duties (Leuwerke, Walker, & Shi, 2009 ). The ASCA (2012) National Model recommends 20% or less of school counselors' time be spent on fair-share duties. However, school counselors take on multiple roles and spend a significant amount of their time on noncounseling duties. For example, in a study of 382 school counselors, Moyer (2011) reported that half spent over 10 hours (i.e., 25% or more of their time) each week on noncounseling duties. These practices have led to increased role conflict and ambiguity (Culbreth et al., 2005; Wilkerson, 2009) . Coupled with significant mental health concerns within the school environment (Francis & Horn, 2017) , school counselors work long hours and experience time pressures and stress, all of which contribute to burnout Moyer, 2011) .
Supervision Satisfaction
Supervision is the process by which a senior-level professional provides services to a junior member of the same profession. The process is evaluative and hierarchical, extends over time, and monitors the services provided by the supervisee to the clients, with the supervisor serving as a gatekeeper to the profession (Bernard & Goodyear, 2009) . Engaging in supervision has been a solution posed for alleviating school counselors' burnout (Moyer, 2011) and increasing career satisfaction (Baggerly & Osborn, 2006) . However, school counselors are often supervised by principals, which is sometimes described as engagement in administrative supervision (Dollarhide & Miller, 2006; Page et al., 2001) . Principals typically do not have clinical training and are less likely to understand school counselors' roles, thus requiring school counselors to engage in roles not aligned with the ASCA National Model (Leuwerke et al., 2009) . This is problematic given that overall job satisfaction has been negatively associated with an increase in noncounseling duties (DeMato & Curcio, 2004) . In a small sample of general counselors, satisfaction with supervision was found to be negatively correlated with burnout (Davis, Savicki, Cooley, & Firth, 1989) . Spector (1985) noted that individuals who were unsatisfied with their job and supervision were more likely to quit. Therefore, we sought to extend the findings by Davis et al. (1989) and Spector (1985) regarding the relationship between supervision satisfaction and burnout in a national sample of school counselors. When supervision is unavailable to school counselors, peer consultation has been discussed as an alternative practice (Thomas, 2005) .
Consultation
Consultation is an indirect service that occurs in the school setting and includes problem-solving between the consultant (often the school counselor) and consultee (e.g., teacher) to ASCA National Model Implementation, Supervision Satisfaction, and Burnout support, advocate, and promote students' academic, career, and social-emotional needs (ASCA, 2012 (ASCA, , 2014 Dollarhide & Saginak, 2012) . This service is completed by the school counselors within the delivery component of the ASCA (2012) National Model. Consultation may be categorized into several modes and transpires between school counselors and teachers; administrators; parents; school counselor peers; or other community stakeholders, such as clinical mental health counselors and community agency staff (Baker, Robichaud, Westforth Dietrich, Wells, & Schreck, 2009) . When supervision is not available, peer consultation with other school counselors may be used to receive feedback on one's counseling skills (Benshoff & Paisley, 1996) and to obtain support (Thomas, 2005) . Consultation may protect school counselors from burnout because it provides another avenue of support when dealing with their job duties and the complex needs of students (Butler & Constantine, 2005) . Nevertheless, school counselors engage in a variety of consultation practices, further muddying the understanding of these indirect services on school counselors' burnout. Because consultation may be related to burnout, we controlled for it in our study to obtain a clear understanding of how supervision satisfaction explained burnout.
Purpose of the Study
The ASCA (2012) National Model provides a programmatic framework for educating stakeholders on school counselors' appropriate and inappropriate activities. Despite the introduction of the ASCA National Model in 2003 (ASCA, 2003) , definitions have varied between ASCA-defined school counselor roles and actual school counselor practices based on school administrators' expectations of school counselors (Zalaquett & Chatters, 2012) . Increased engagement in counseling-related duties, job satisfaction, and supervision has been associated with decreased burnout (Moyer, 2011; Wilkerson, 2009 ). Despite these findings, however, school counselors continue to experience stress and burnout (Fye, Gnilka, & McLaulin, 2018) . Whether supervision satisfaction and the ASCA National Model actually benefit school counselors, particularly in decreasing their burnout and unreasonable duties, remains unclear.
Therefore, in this pilot study, we explored the relationship between perceived ASCA National Model implementation, supervision satisfaction, and burnout in a sample of school counselors using a multiple linear regression model. Specifically, we were interested in the associations of ASCA National Model implementation and supervision satisfaction with burnout. Previous studies have shown varied levels of ASCA National Model implementation (or CSCPs) by type of school district (Butler & Constantine, 2005) and grade levels (Dahir, Burnham, & Stone, 2009; Dixon Rayle & Adams, 2007) . Therefore, two research questions guided our study: 
Method
Procedure Participants were recruited through the ASCA electronic mailing list. A convenience sample was used based on who voluntarily responded. The distribution of the survey was stratified by each state. Given that survey response rates are generally declining (Baruch & Holtom, 2008) and the sample size needed for the study based on the power analysis, the first author sent a recruitment email to 4,000 currently practicing ASCA school counselors. This was approximately 20% of the ASCA members for each of the 50 states and the District of Columbia. The emails included a brief introduction to the study and an anonymous link, which took potential participants to the online survey portal in Qualtrics. Potential participants first reviewed the informed consent. Once they consented to the survey, participants completed the demographics questionnaire and instruments. Two reminder emails were sent at 2-week intervals to those who had not yet completed the survey. Institutional review board approval was obtained prior to beginning the study. The procedures were developed as part of the first author's larger research study. For a full description of the procedures, see Fye (2016) .
Participants
Before beginning the study, we completed a power analysis in G*Power (Version 3.1; Faul, Erdfelder, Buchner, & Lang, 2009 ). The necessary sample size was determined to be at least 200, with a power of .80, assuming a moderate effect size of .15 in the multiple regression analysis, and with an error probability or alpha of .05 (Cohen, 1992) . Participants were school counselors from across the United States who were members of ASCA and working full-time. Of the 4,000 school counselors surveyed, 377 partially completed the survey and 208 fully completed the survey. Only the 208 fully completed participant responses were included in the data analysis. Therefore, we received a 5.2% response rate. Participants' ages ranged from 25 to 67 years (M = 45.77, SD = 10.18). Regarding gender, 151 participants (72.6%) were female and 57 (27.4%) were male. Most of the sample identified as White (n = 174, 83.7%), followed by African American/Black (n = 17, 8.2%), biracial/multiracial (n = 8, Fye, Bergen, & Baltrinic 3.8%), Hispanic (n = 5, 2.4%), Asian/Pacific Islander (n = 3, 1.4%), and American Indian/Alaska Native (n = 1, 0.5%). Participants held a master's degree in school counseling (n = 162, 77.9%), a PhD or EdD in counseling or a related field (n = 29, 13.9%), or a master's degree in another counseling or mental health specialty area (n = 17, 8.2%). Years of experience ranged from 2 years to 40 years (M = 13.62, SD = 7.56). Most participants reported working in a suburban setting (n = 89, 42.8%), followed by rural (n = 68, 32.7%) and urban (n = 51, 24.5%) settings. Regarding grade level, participants worked in elementary school (i.e., Grades K-6; n = 71, 34.1%), middle school (i.e., Grades 7-8; n = 14, 6.7%), high school (i.e., Grades 9-12; n = 52, 25.0%), or multiple grade levels (e.g., K-8, K-12; n = 71, 34.1%). (Percentages may not total 100 because of rounding.)
With respect to school counselor practices, 105 of the participants (50.5%) believed that their principal knew the appropriate roles according to the ASCA National Model, whereas 103 (49.5%) believed that their principal did not. Regarding supervision practices, principals were the most frequent immediate supervisors (n = 131, 63.0%), followed by senior-level school counselors (n = 36, 17.3%), other mental health professionals (n = 16, 7.7%), and other professionals (n = 13, 6.3%). Twelve participants (5.8%) did not have an immediate supervisor. Participants engaged in supervision from 0 to 600 minutes monthly (M = 57.78, SD = 110.68), with the majority of participants (n = 168, 80.8%) engaging in 60 minutes or less of supervision. Regarding monthly consultation practices, 26 participants (12.5%) reported that they engaged in 0 to 5 hours, 48 (23.1%) engaged in 6 to 10 hours, 45 (21.6%) engaged in 11 to 15 hours, 45 (21.6%) engaged in 16 to 20 hours, and 44 (21.2%) engaged in 21 hours or more. Finally, regarding consultation on a monthly basis, 201 participants engaged with teachers, 197 engaged with parents, 200 engaged with principals or administrators, 160 engaged with other mental health professions, and 185 engaged with other school counselors.
Measures
Demographic variables as independent variables. A brief demographic survey was constructed by the first author using the tailored design method (Dillman, Smyth, & Christian, 2014) . The demographic survey included participants' age, gender, race/ethnicity, type of degree, years of experience, type of school district, grade level, supervision and consultation practices, and perception of whether the principal knew the appropriate roles of the school counselor's job according to the ASCA National Model. For the supervision question, participants were provided a description of supervision based on Bernard and Goodyear's (2009) definition of supervision. Participants inputted the average number of minutes per month they engaged in supervision. Participants were asked to identify their primary supervisor from the following op-tions: principal, senior-level school counselor, other mental health professional, and other. For the consultation practices question, participants were provided a description of consultation based on ASCA's (2012) and Dollarhide and Saginak's (2012) definitions of consultation. Participants inputted the average number of hours per month they engaged in consultation. Participants were asked to identify all individuals with whom they consulted, which included teachers, parents, principals/administrators, mental health professionals, and school counselors.
School Counseling Program Implementation Survey (SCPIS). The SCPIS (Clemens, Carey, & Harrington, 2010) is a 17-item self-report inventory intended to measure school counselors' perceived ASCA National Model implementation. The survey contains three factors: Programmatic Orientation, Use of Software to Manage Student Data and School Improvement, and School Counseling Services Delivery. Respondents indicate the degree to which the ASCA National Model is currently implemented in their school counseling program using a 4-point Likert-type scale (1 = not present, 2 = development in progress, 3 = partly implemented, 4 = fully implemented). The Programmatic Orientation factor consists of seven items and measures the programmatic orientation aspect of implementing a program. A sample item is "The program has a set of clear measurable student learning objectives and goals are established for academics, social/personal skills, and career development." The Use of Software to Manage Student Data and School Improvement factor contains three items and focuses on school counselors' use of software to manage student data and the use of data for school improvement. A sample item is "School counselors use computer software to analyze student data." Finally, the School Counseling Services Delivery factor contains seven items and measures school counselors' ability to provide services delivery. A sample item is "School counselors spend at least 80% of their time in activities that directly benefit students."
The SCPIS was normed on two samples. The first sample consisted of 201 school counselors, and the second study included 136 school counselors. The three-factor model accounted for 54% of the variance in perceived ASCA National Model implementation. Validity was established by correlating scores on the SCPIS with scores on the School Counselor Activity Rating Scale (SCARS), a 40-item instrument developed by Scarborough (2005) . Both the SCPIS and SCARS measure school counselors' activities, but the SCPIS provides a way to measure school counseling program characteristics via the ASCA National Model (Clemens et al., 2010) . The SCPIS has limited test-retest reliability. For the present study, the internal consistency reliability for the SCPIS total score was .91.
Job Satisfaction Survey (JSS). The JSS (Spector, 1985 ) is a 36-item inventory intended to measure an individual's perceived job satisfaction. The JSS contains nine subscales:
ASCA National Model Implementation, Supervision Satisfaction, and Burnout Pay, Promotion, Supervision, Fringe Benefits, Contingent Rewards, Operating Procedures, Coworkers, Nature of Work, and Communication. For the purpose of this study, only the four-item Supervision subscale was used. Items are rated on a 6-point Likert-type scale ranging from 1 (disagree very much) to 6 (agree very much). Scores on the Supervision subscale range from 4 to 24, with higher scores representing higher supervision satisfaction (Spector, 1994) . A sample item for the Supervision subscale is "My supervisor is quite competent in doing his/her job." The JSS has demonstrated strong reliability (Spector, 1985) , with a coefficient alpha of .82 for the Supervision subscale. The JSS was constructed for and normed on the social services profession (Spector, 1985) and later the educational and mental health professions (Spector, 2011) . Test-retest reliability at the 18-month follow-up was .71 (Spector, 1985) . Convergent validity for the JSS was also established (Spector, 1985) . Use of the JSS in the social sciences has been demonstrated (e.g., van Saane, Sluiter, Verbeek, & Frings-Dresen, 2003) . For the present study, the internal consistency reliability for the Supervision subscale was .84.
Counselor Burnout Inventory (CBI). The CBI (Lee et al., 2007) is a 20-item inventory designed to measure counselor burnout through a five-factor structure. The subscales are Exhaustion, Incompetence, Negative Work Environment, Devaluing Clients, and Deterioration in Personal Life. Items are rated on a 5-point Likert-type scale ranging from 1 (never true) to 5 (always true). Each subscale contains four items. The Exhaustion subscale measures the physical and emotional exhaustion due to the counselor's job duties (e.g., "I feel exhausted due to my work as a counselor"). The Incompetence subscale assesses the internal feelings of the counselor's incompetence (e.g., "I feel frustrated by my effectiveness as a counselor"). The Negative Work Environment subscale assesses the work environment stress beyond personal and interpersonal issues (e.g., "I am treated unfairly in my workplace"). The Devaluing Clients subscale measures the counselor's attitude and perception of his or her relationship with the client (e.g., "I have little empathy for my clients"). Finally, the Deterioration in Personal Life subscale assesses the deterioration within the counselor's personal life (e.g., "My relationships with family members have been negatively impacted by my work as a counselor").
Two pilot studies using exploratory and confirmatory factor analyses were conducted that explored and confirmed the CBI's factor structure (Lee et al., 2007) . Across samples, factor loadings for the items ranged from .24 to .69. Concurrent, convergent, and criterion-related validity were also examined. For convergent validity, the CBI subscales were correlated with the Maslach Burnout Inventory-Human Services Survey (Maslach & Jackson, 1981) subscales assessing burnout. For criterion-related validity, the CBI subscales were correlated with job satisfaction and self-esteem scales. The coefficient alpha was .88 for the CBI total score and ranged between .73 and .85 for the subscales. Test-retest reliability ranged from .72 to .85 for the subscales. The CBI's factor structure has been upheld with several counselor populations, including school counselors (Gnilka et al., 2015) . For the present study, the internal consistency reliability for the CBI total score was .89.
Statistical Analyses
A multiple linear regression model was fit to address the research questions. Burnout (as measured by the CBI) was the dependent variable. The model included perceived ASCA National Model implementation (as measured by the SCPIS) and supervision satisfaction (as measured by the JSS) as additive variables, as well as school district type, grade level, and consultation hours as additive independent control variables. The purpose of the multiple linear regression model was to facilitate the investigation of (a) the relationship of burnout to perceived ASCA National Model implementation that is not already explained by supervision satisfaction, school district type, grade level, and consultation hours, as well as (b) the relationship of burnout to supervision satisfaction that is not already explained by perceived ASCA National Model implementation, school district type, grade level, and consultation hours (Weisberg, 2014) . To investigate potential collinearity between the independent variables, we used chi-square tests to examine associations between categorical variable pairs and one-way analyses of variance (ANOVAs) to examine associations between pairs of variables when one variable was categorical and one was quantitative. Table 1 presents the means and standard deviations of the participants' scores on the SCPIS, JSS, and CBI by school district type (rural, suburban, or urban), grade level (elementary, middle, high, or multiple), and consultation hours (0-5, 6-10, 11-15, 16-20, or 21 or more). School counselors from urban districts tended to have higher perceived ASCA National Model implementation. The mean SCPIS score was 57.4 (SD = 11.3) for school counselors from urban districts, 51.8 (SD = 10.3) for school counselors from suburban districts, and 49.5 (SD = 9.1) for school counselors from rural districts. Middle school counselors scored highest on the SCPIS (M = 51.9, SD = 9.9), and high school counselors scored the lowest (M = 48.6, SD = 9.8). Those with 6-10 consultation hours scored highest on the SCPIS (M = 51.6, SD = 10.5), and those with 0-5 consultation hours scored the lowest (M = 47.9, SD = 11.0).
Results
Supervision satisfaction (as measured by the JSS) was higher for school counselors in suburban and urban districts (M = 19.5, SD = 4.3 and M = 19.0, SD = 4.9, respectively) than in rural districts (M = 18.9, SD = 5.0). Supervision satisfaction was slightly higher among multiple-grade-Fye, Bergen, & Baltrinic level and high school counselors (M = 19.6, SD = 4.9 and M = 19.3, SD = 4.5, respectively) than among elementary and middle school counselors (M = 18.9, SD = 4.6 and M = 18.0, SD = 4.8, respectively). There did not appear to be any noticeable trends between number of consultation hours and supervision satisfaction.
Burnout (as measured by the CBI) was higher among rural school counselors (M = 46.1, SD = 11.5) than among those from suburban and urban districts (M = 43.3, SD = 12.0 and M = 43.7, SD = 11.2, respectively). Middle school counselors reported the highest level of burnout (M = 48.4, SD = 14.9), followed by high school counselors (M = 45.0, SD = 10.9), multiple-grade-level school counselors (M = 43.9, SD = 11.4), and elementary school counselors (M = 43.5, SD = 11.8). School counselors with higher numbers of monthly hours of consultation tended to report higher burnout. Those with 21 or more hours of consultation per month reported the highest burnout (M = 46.7, SD = 11.8), followed by those with 16-20 hours (M = 46.6, SD = 10.9), 11-15 hours (M = 44.0, SD = 12.1), 0-5 hours (M = 42.7, SD = 13.2), and 6-10 hours (M = 41.3, SD = 10.4). Table 2 shows the pairwise correlations between perceived ASCA National Model implementation, supervision satisfaction, and burnout using Pearson's r. Perceived ASCA National Model implementation and supervision satisfaction were positively correlated (r = .27). Both perceived ASCA National Model implementation (r = -.24) and supervision satisfaction (r = -.33) were negatively correlated with burnout.
The chi-square tests for investigating pairwise associations between the categorical control variables were nonsignificant. There was no evidence of a relationship between school district type and grade level (p = .321), consultation hours and grade level (p = .285), or school district type and consultation hours (p = .942). The results of a one-way ANOVA indicated no statistically significant differences in supervision satisfaction based on school district type (p = .662), grade level (p = .659), or consultation hours (p = .845). Likewise, there were no statistically significant differences in perceived ASCA National Model implementation based on grade level (p = .523) or consultation hours (p = .472). However, there was a borderline significant difference in perceived ASCA National Model implementation based on school district type (p = .045). Overall, multicollinearity did not appear to be an issue for the fitted model. Additionally, residual plots from the models were assessed. There were no obvious departures from linearity or evidence of nonconstant variance. Table 3 presents the results from the multiple linear regression model. After controlling for school district type, grade level, consultation hours, and supervision satisfaction, we found a statistically significant negative relationship between perceived ASCA National Model implementation and burnout (p = .014). After controlling for school district ASCA National Model Implementation, Supervision Satisfaction, and Burnout type, grade level, consultation hours, and perceived ASCA National Model implementation, we observed a statistically significant negative relationship between supervision satisfaction and burnout (p < .001). The unstandardized regression coefficient of -0.19 for perceived ASCA National Model implementation suggests that, on average, for school counselors from the same school district type and grade level with the same number of consultation hours and same level of supervision satisfaction, a 1-point increase in perceived ASCA National Model implementation (SPCIS) was associated with a 0.19-point decrease in burnout (CBI). The unstandardized regression coefficient of -0.66 for supervision satisfaction indicates that, on average, for school counselors from the same school district type and grade level with the same number of consultation hours and same level of perceived ASCA National Model implementation, a 1-point increase in supervision satisfaction (JSS) was associated with a 0.66-point decrease in burnout (CBI). The model did not yield many statistically significant relationships between burnout and the control variables of school district type, grade level, or consultation hours. There was a trend between increased consultation hours and increased burnout: The coefficients were most extreme when comparing school counselors with low amounts of monthly consultation with those who had 21 or more hours per month. However, the only statistically significant comparison was the comparison of 6-10 hours versus 21 or more hours. The unstandardized coefficient for this comparison was -4.74, meaning that when all other variables in the model are held constant, school counselors with 6-10 consultation hours per month scored, on average, 4.73 points less on the CBI than did those with 21 or more consultation hours per month (p = .039). There were no statistically significant coefficients for the school district type or grade level variables.
Discussion
We examined the relationships between perceived ASCA National Model implementation, supervision satisfaction, and burnout. We found that the relationships between perceived ASCA National Model implementation and burnout and between supervision satisfaction and burnout were significant when included in the model. Indeed, our findings suggest that each of these variables contains important information related to school counselor burnout. Overall, our results contribute to the growing body of literature on factors contributing to school counselor burnout.
For Research Question 1, we investigated the relationship between perceived ASCA National Model implementation and burnout. Our results revealed a statistically significant negative relationship between perceived ASCA National Model implementation and burnout when controlling for supervision satisfaction, school district type, grade level, and consultation hours. Specifically, as school counselors reported an increase in their perceived ASCA National Model implementation, their burnout decreased, which constitutes a unique finding. These results support and expand previous research related to the amount of time spent on noncounseling duties and burnout Moyer, 2011; Wilkerson, 2009 ). The ASCA National Model has several benefits, including defining appropriate and inappropriate activities and a framework for educating stakeholders of school counselor practices (ASCA, 2012) . Implementing the ASCA National Model may provide school counselors with the ability to align their roles with the academic mission of the school and to meet the needs of students in a systemic manner. This may provide school counselors with greater control over their duties, help them avoid being overloaded with various noncounseling tasks, and help them provide services to students that align with their training, all of which are factors related to decreased burnout (Culbreth et al., 2005; Maslach et al., 2001) .
For Research Question 2, we examined the relationship between supervision satisfaction and burnout. Our results revealed a statistically significant negative relationship between supervision satisfaction and burnout when controlling for perceived ASCA National Model implementation, school district type, grade level, and consultation hours. Specifically, as school counselors' supervision satisfaction increased, their burnout decreased. Spector (1985) described the notion that individuals tend to stay in a satisfying job, while avoiding or withdrawing from an unsatisfying job. Spector (1985) also reported that supervision satisfaction was the strongest Fye, Bergen, & Baltrinic predictor of intentions to quit one's job among the mental health professionals in the JSS norming sample. It appears that supervision satisfaction is a salient factor associated with burnout in school counselors. Furthermore, our findings support previous research by Davis et al. (1989) in that supervision satisfaction for counselors is negatively related to burnout. Overall, our findings add to the growing body of literature describing the benefits of positive engagement in school counselor supervision (Baggerly & Osborn, 2006; Davis et al., 1989; Moyer, 2011) .
Unexpectedly, our results provided an additional finding between consultation hours and burnout. School counselors who reported participating in 6-10 hours of consultation each month experienced statistically significant decreases in burnout when compared with those who engaged in 21 or more hours of monthly consultation. It is possible that school counselors who engage in more frequent consultation with other stakeholders may experience an increased amount of time spent attending to challenging student needs or significant problems, and this could plausibly contribute to their burnout.
Limitations and Directions for Future Research
We attempted to reach a diversified sample of school counselors from across the United States. However, the majority of participants identified as female (72.6%) and White (85.6%), and all participants were members of ASCA. For future studies, it would be important to recruit participants from a more diversified sample. Because all participants were members of ASCA, it is unknown whether they had an increased awareness of the research variables, particularly the ASCA National Model. Finally, we received a low response rate (5.2%), so caution must be taken when generalizing the results to all school counselors.
A logical next step for researchers includes expanding the understanding of what constitutes school counselors' satisfaction with supervision. It would be helpful to understand the supervisory processes with different types of supervision (e.g., administrative, clinical, developmental/program) and additional factors that positively and negatively influence school counselors' supervision satisfaction. It may also be helpful to examine different types of consultation and burnout-specifically, whether school counselors are engaging in consultation with peers, teachers, or other populations, and the impact of these types of consultation on burnout. In addition, future researchers may want to further explore the trend of consultation hours and burnout. For example, researchers may want to explore by approximately how many consultation hours school counselors report statistically significant decreases in their supervision satisfaction and increases in burnout. Future researchers may also wish to explore whether there is an interactional relationship between supervision satisfaction and ASCA National Model implementation. Finally, researchers may want to delineate which aspects of the ASCA National Model may be helpful in aligning school counselors' duties and whether these program implementation areas may be related to school counselors' experiences of stress and burnout. This may provide school counselors and administrators with concentrated areas to begin implementation efforts while concurrently decreasing burnout.
Implications for the School Counseling Profession
We found that school counselors whose perceived practices reportedly aligned with the ASCA National Model also experienced decreased burnout. The ASCA (2012) National Model provides role clarity, potentially decreasing school counselors' perceived experiences of role conflict and ambiguity. This professional alignment of school counselors' practices with the ASCA (2012) National Model may provide intrinsic benefits for school counselors, including greater control of their work (related to noncounseling duties), and help them to remain engaged in their practices. In the age of accountability, it is important for school counselors to meet the evolving needs of students in the school setting and to demonstrate their impact on students (Dollarhide, Smith, & Lemberger, 2007) . Accordingly, the ASCA (2012) National Model provides school counselors with a framework to identify and prioritize their duties, which includes strategies for evaluating their impact on students. In turn, the resulting outcomes can increase school counselors' receptivity by others as valued members within the school environment. Overall, school counselors can use outcome data as outlined in the ASCA National Model to show how students are different as a result of engaging in CSCPs (ASCA, 2012). These practices should provide an advocacy foundation to supplementing available supports and resources, as well as overcoming barriers (e.g., noncounseling duties, perceived lack of principal support), to ASCA National Model implementation (Fye, Guillot Miller, & Rainey, 2018) .
It is important for school counselors and key stakeholders to create an environment and culture of respect and collaboration. School counselors' satisfaction with supervision may help alleviate stressors and build increased understanding of each individual's unique roles within the school system. If school counselors are not satisfied with supervision, they may not be invested in their job, which may lead to poor performance and turnover outcomes. Both supervisors and supervisees should acknowledge the benefits of a satisfactory relationship and work toward building trust and satisfaction. Specifically, the ASCA (2012) National Model has components that may be implemented with minor effort to benefit school counselor practices. For example, a supervisory contract can be used to open communication with principals and administrators, who may not be familiar with appropriate school counselor practices according to ASCA National Model Implementation, Supervision Satisfaction, and Burnout the ASCA National Model (Fye, Guillot Miller, & Rainey, 2018) , and to prioritize the school's overall operations and academic mission.
Schools are systems with complex and challenging needs. School counselors are important contributors to this system. Thus, addressing school counselor burnout is critical because it can manifest in both professional and personal ways (Lee et al., 2007; Maslach et al., 2001) . When school counselors are experiencing burnout, they may (a) withdraw from their job duties; (b) compromise the ethical nature of their practices; (c) lack investment in the academic, career, and social-emotional needs of their students; and (d) carry the burnout into their personal lives. Similar to Pyne (2011) , who reported a positive relationship between job satisfaction, administrator support, and ASCA National Model implementation, we found that these variables were significantly related to burnout. Finally, it is important to continue advocating for school counselors' role clarity and supervision satisfaction, especially in rural settings, where burnout is experienced at a higher level and fewer supervisors and resources may be available .
Conclusion
We found a statistically significant relationship between perceived ASCA National Model implementation, supervision satisfaction, and burnout in a sample of school counselors. School counselors are leaders and collaborators within the school system and work toward meeting the academic, career, and social-emotional needs of students (ASCA, 2012 (ASCA, , 2014 . It is important for the profession to understand and address burnout so that school counselors stay engaged on the job, provide ethical services to students and stakeholders, and maintain personal wellness and professional vitality.
